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AB>STBACT . 

This ninth in a series of tuentj-nine learning 
modules-on instructional execution is designed, to give secondary and 
postsecondary vocational teachers assistance in detaining hot* the 
project method applies to their service area and in planning and 
implementing this method effectively. The terminal objective for the . 
module is to employ the project method in an actual school Situation. 
Introductory sections relate the competency dealt with here to ethers 
in the progtam and list both the enabling objectives for the three 
learning experiences and the resources required. Matefials in the 
leatning experiences include required reading, a self-check quiz with 
model answers, a case study to critique, a model critique, 
performance check lists, .and the teacher performance assessment form 
for use in evaluation of- the terminal objective. (The "ojuies on , 
instructional execution •are part of a larger series of 100 
performance-based teacher education tPETE) self-contained learning 
packages for use in preservice. or inseivice training of teachers in 
all occupa^onal areas. Each of the field-tested modules focuses on 
the development of one or more specific professional competencies 
identified through research as important to vocational teachers. 
Materials are designed for use- by teachers, either on ao indipdual 
or group basis, working under the direction of cne or more resource 
persons/instructors.) (BB) 
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FOREWORD 



This module is one of a series of 100 performanCe-based 
teacher education (P3tE) learning packages focusing upon 
specific professional competencies of vocational teachers The 
competertcies upon which.these modules are based were ideri- 
tified an'd verified through research as being important to su(> 
cessfut vocational teaching at both the s^orxjary and post- 
secorxlary levels of instruction The modules are sult^ble for 
the preparation of teachers in all occupational areas 

Each module ' provides learning experiences that integrate 
theory and application, each culminates with criterion refer- 
enced assessment of the teacher s performance of the spec- 
ified competency The materials are designed for use by ir>di- 
vidua! or groups of teachers in training working under the 
direction and with the assistanrie of teacher educators acting as 
resource persons Resource perk>ns should be skilled in the 
teacher coippetency being developed and should be thor- 
oughly oriented to PBTE concepts 4^d procedures in using 
th^ mate^als 

The design of the materials provides considerable flexibility for 
planning and conducting performanse-based preservice and 
inservice teacher preparation proarams to meet a wide variety 
of irKjividual needs and interests fhe materials are intended for 
use by universities and colleges, state departments of educa- 
tion, post-secondary institutions, local education agencies, and 
others responsible for the professionaf development of voca- 
tional teachers Further information about th^ use of the mod- 
ules in teacher education ppoa rams is contained in three re- 
lated documents Student Cxukie to Using Performance-Based 
Teacher Education Materials, Resource Person Guide to 
Using Performance-Based Teacher Education Materials and 
Guide to implementation of Performance-Based Teacher 
Education. 

Ti>e PBTE curriculum packages are products of a sustained 
research and development effort by The Center's Program for 
Professional Development for Vocational Education Many in- 
dividuals, institutions, and agencies participated with The Cen- 
ter and have made contributions to the. systematic develop- 
ment, testmg, revision, and refinement of these very significant 
training materials Over 40 teacher educators provided input in 
development of initial versions of the modules; over 2,000 
teachers and 300 respurce persons in 20 universities, colleges, 
.and post-secondary institutions used the materials and pro- 
videq fefedback to the Center" for revision and refinement 

Special recognition for major individual roles in the direction, 
development, coordination of testing, revision, and (efinement 
of these materials is extended to the following progfwmstaff 
J§mes B Hamilton. Program Director, Robert E Norton, As- 



sociate Program Director, Glen E Fardig, Specialist; Lois Har- 
rington. Program Assistant, and Karen Quinn, Program Assis- 
tant Recognition is also extended to Krist^ Ross, Technical 
Assistant, Joan Jones, Technical Assistar^t, and Jeah-Wisep- 
baugh, Artist for their contributions to the final refinement of 
the materials Contributions made by former program itaff to- 
ward developmerrtal versions of these materials are also ac- 
knowledged Calvin J. Cotrell djrected the vocational teacher 
competency research studies upon which these modules are 
based and also directed the curnculum development effort 
frorn 1971-1972 Curtis R Finch provided leadership for the 
program from 1972-1974 

Appreciation is also extended to all t^ose outside The Center 
(consuttaqts, field site coordinators, teacher- educators, 
teachers. ar>d others) who contributed so genecousfy in various 
phases of the total effort Early versions of the materials were 
developed by The Center in cooperation with the vocational 
teacher education faculties at feregon State University and at 
the University of Missouri-Columbia Preliminary testing of the 
matenals was conducted at Oregon State University. Temple 
University,' and University of Missouri-Columbia 

Following preliminary tesVng, major revision of all materials 
, was performed by Center Staff with the assistance of numerous 
consultants arKJ visiting scholars from throughout the country 

Advanced testing of the materials was carried ouf with assis- 
tance of the vocational teacher educators and students of Cen- 
tral Washington State College, Colorado State University, Ferns 
State College, Michigan, Florida State University, Holland Col- 
lege, P E I , Canada, Oklahoma State University, Rutgers Uni- 
versity, State Univer'sity College at Buffalo, Temple University, 
University of Arizona, University of Michigan-Flint. University of 
Minnesota-Twin Cities, Universrty of Nebraska-Lincoln. Univer- 
sitf of Northern C6lorado. Upiversity of Pittsburgh, Univ.ersity 
of Tennessee, University of Vermont: and Utah State University 

The Center is grateful to the National Institute of Education for 
sponsorship of this PBTE curriculum development effort from 
1972 through its completion Appreciation is extended to the 
Bureau of Occupational and Adolt€ducation of the U S Office 
of Education for their sponsorship of training and advanced 
testing of the materials at 10 sites under provisions of EPDA 
Part F, Sectiofi 553 Recognition of funding suppwrt of the 
advanced testing effort is also extended to Ferns State College, 
Holland pollege. Temple University, and the University of 
Michfgan-Flint 

. Robert E Taylor 
0 ^ Directoi^ / 

^ The Center fpr Vocational Education 
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/Th« (Center \oi Vocational Education's missron is to 
increase the ability of diverse agencies, institutions, and 
organizations to solve educational problems relating to 
individual career planning ar>d preparation The Center 
fulfills its mission by 

' • Geoerating knowledge through r%sea?ch 

• Developing educational pro-ams and products 

• Evaluating irxJividuai program needs arxl outcomes 

• Installing educational programs and products 

• Operating InfomlatiOn systems and services 

• CoDducting leadership d^elopment and trainirl 
programs. )P v 
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AMERICAN ASSOCIATION 
. FOR VOCATIONAL 
^ INSTRUCTIONAL MATERMLS 

Engineering Center 
University of Georgia- 
Athens, Georgia 30602 • 

The Amerlcaii Association for Vocational Instructional 
Materials (A/^IM) is px\ interstate organizationof univer- 
sities, coll^^ ar)d divisions of vocational education de* 
voted to the Improvement of teaching through better in- 
formation and teaching aids 



INTRODUCTION 



What'is the difference between "a project", and 
the "project method" ? A project is a single task or 
.problem usuallyengaged in by an individual or a 
group of students to supplement classroom 
'studies. The projs6t method fnvolves a series .of 
carefully planned projects or a single major proj- 
ect designed to be the focal point for all instruc- 
tion and instructional planning. 

For instance, at the end of a unit on ecology, a 
class could do a project in which they clean up a 
creek running through the school property The 
project reinforces and supplen^ents the unit on 
ecology. 

' On the other hand, using the project method, 
the same class could have mapped out several 
projects (large group, small group, independent 
study) at the beginning of the unit on ecology. 
These projects, supplemented and supported by 
related classroom instruction, would be geared to 
accomplish the same goals as in the classroom 
unit Students would learn the same concepts, but 
through their own efforts via projects 

The idea of the project method probably first 
originated with a man named Kilpatrick in the early' 
19CX)'s. Kilpatrick felt that education was too 



content-oriented and* not sufficiently concerned 
with process or with students. He felt that educa- 
tion should be student-centered and problem- 
centered. 

Kilpatrick's proposecl "proje(\t method" was in- 
tended to be a:means for developing in students, 
through purposeful activity (i e., activity consistent 
wrth students' own goals and felt needs), the val- 
ues needed for building the democratic1:haracter 
and^ personality — with the majority of the respon- 
sibility on the students themselves. This was in 
keeping with Kilpatrick's notion that the "great end 
X)f life is not knowledge, but action 

. ^ Where does tlje teacher fit in this scheme? This 
module IS designed to assist you in determining (1) 
how this method applies to your serviCe area, and 
(2) what your role should be in implementing this 
method Fina^Jy, the module is desigr>ed to help 
you plan and implement the project method effec- 
tively 




1 Samuel Tenenbaum, W////am Heard K//pflf>»cfr (New York NY Harper 
& BroThers Publishers, 1951), p 135 



ABOUT THIS MODULE 



Objectives 

^.j: In an actual school situatioa em* 
l^tojf iw/'^f^ict mathodr Your performance wilt be as- 
yyoiir iMoufce'person, using the Teacher Per* 
I AgaeadWient 'R>ff?t, pp. {Laaming Ex- 

Enabling Objectives: » 

1 After corrrpleting the required reading, demonstrate 
knowledge of the steps and procedures involved in 
employing the project method (Learning Expenence 
I) 

2. Given a series of case study episodes, demonstrate 
how yon would employ the projfect method [Learning 
Experience //) 



Prerequisites » . 

To complete this module, you my$t have competency in 
developing a unit of instructior\ -If you do not already 
have this competency, meet,w^th your resource person 
to determine what method you will use to gam this skill 
One option is to complete the iDfornnation and practice 
activi^es in the following module . ^ 
• Develop a Unit of Instruction, f^odu\e^B-3 



Resources 

A list of the outside resources whifP supplement those 
contained within the module follo\^ Check with ^our 
resource person (1 ) to determine thewailability and the 
location of these resources, (2) to locate additional ref- 
erences in your occupational specialty,, and (3) to get 
assistance in setting up activities with peers or observa- 
tions of skflled teachers, i^ necessary Your resource 
person may also' be Tiontacted if you have difficulty with 
directions, or m.assessing your progress at any time 

Learning Experience I ^ 

Optional 

References (e g , books, magazine articles, pam- 
phlets, videotapes) that relate to the use of the proj- 
ect method inyour occupational specialty to review 
Peers and lor a resource person with whom you can 
discuss the project method 

A classroom or sfudent vocational organization to' 
visit to observe project v^ork 

Learning Experience H 

No outside resources 

LearninglE^perience III 

An actual school situation in which you can employ 
the project method 

A resource person to assess your competency in em- 
ploying the project method . . 
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This module covers performance element number 90 trom Catvin J 
Cotrell ef al , Model Currtcuia tor vocational and Techpical Education 
' Report No V (CoJumbus. OH The Center for Vocational Education The 
Oh to State University. 1972) The 364 elements m this document form the 
research base for all The Centers PBTE module development 

For information about the general prganization of each module, general 
procedures for ttieir use, and terminology whjch is commdn to all 100 
modules s^ About Using The Centers PBTE Modules on the mside 
back ( 
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Learning Experience I 



OVERVIEW 



* ' ^^^^^^^^^ 

1 EnablKig ^ 
I Objective A 



A^lMty 




/ Optfonai _ 
•^ Activity 



/ . 

I Optional' ^ 




After completing the required readfaig, demonstrate knowtedge of the 
^b^M md procedures involled in ^pioying ttie project method. 



You wilt be/eacfing the information sheet, Employir)g the Project Method, 
pp. 6^14. . ' • 
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Yoii may wish to locate other references that relate specifically to the use of 
the project, method in your oceupational specialty. 



You may wish to meet with your resource person and/or peers to further 
discuss the inforrhation in the reading. ^ ' ' 
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You mayyi^ish to arrange to visit a classroom or student v6tatiohal organs 
zation to observe project woiic 1n action. . \ ^ 



DeoBres 



You will^ def^r\^ratir\g l^ibwled^e of the steps and pfoceMres in- 
volved in employing the project method by completing tlie Self-Check, p. 



1. 
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You will be evaluating your competency by^ cqmparing your completed 
Self-Check with the Model Answer, p..l7. - ^ ' 
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Activity 



For information defining the proj ect meth od^nd explaining and illustrat- 
ing'thiB steps and proqedures involved in this method, read the following 
Information sheet: 



EMPLOYING THE PROJECT METHOD 



The project method is ufeed to some extent in all 
vocational service areas. However, notiill servidk 
areas use the term "project method," nor do all 
service areas use the project method in the same 
way. Some examples of how the various service 
areas use this method f^low. 

Distributive Education calls this^method the 
"Project Plan,- and they put this method, to use 
extensively in their model store arrangement By 
completing projects in the simulated store setting, 
students learn such concepts as marketing, retak- 
ing, salesmanship, m§rchandising, management, 
' etc. , 

Business and Office Education often uses a 
model office arrangement. By completir>g projects 
in the simulated office setting, student^ learn 
office procedures and sKills, 

Home Economics, too, uses the project method 
in school, and o\i\ of school via "Home Projects" 
or ."Home Experiences." A class of home 
ecpnomics students may^Dlan and operate a day 
care center during school hours for a six-week 
perfbd in order to learn the skills and attitudes 
necessary for child cdre. Or,- an individual student 
raay plan to' redecorate his/her room at home as a 
home project 

Agricgitgrai Education includes proiechmethod 
under the general heading of "Supervised Occu- 
pational Experience Progralji. " A class of students 
may jointly plan a "Class Ptoject" m which they 
improve the school .ground^, or a "Laboratory 
Project" in which they service and maintain the 
schools power lawn equipment. Horticulture stu- 
dents' could have a project in which they plant, 
grow, and sell Easter lilies. A class may coopera- 
tively buy, feed, and market a number of livestocl^^ 

An individual student may plan a home project 
involving production improvement. Arf individual 
"Production Project"' (or "Productive-Enterprises" 
project) entails the student having degree of 
ownership in a business venture for experience 
and i^rOfit. It also requires the production of a drop 
or some type of livestock. An individual "Improve- 
ment Project" entails family ownership with no 
direct income to. the student. In addition, it tn- 
' volveft the imprbvement of farm efficiency. 



property appearance, comfort and convenience, 
or business methods, 

In trade 2ind Industrial Educatioi^, th^ project 
method is in evidence on an in-schbol basis. These 
classes often offer theirjservrces to the community 
at certain times of the day or week for.a minimal 
charge, usually just covering supplies or materials 
used. The^^int shop students may fill the school 
district's oraers for printing. The electronics and 
auto mechanics students may run repair shops. 
The cosmetology 'students might run a beauty 
shop. The d^!ilal hygiene students sometimes 
clean teeth. The carpentry students sometimes 
build a house and then sell it, and so on. 

4 





The projeot method is also often used by voca- 
tional teachers to teach basic skills involving hand 
and power tools. A fealistic or contrived project, 
the completion of which requires the use of de- 
sired, skills ar>d tools, provides stud^nts with an 
pportunity to develop those skills under close 
fipervision. • 

What all -these efforts have in common is that 
students are applying whatjfhey are learning in the 
classroom, as well as learning additional skills, 
attitudes, and knowledge, theory and practice, 



/ 



.knowtedge and action, are integrated The re- 
sponsibility for learning is being placed on the, 
stu<Jents, S tud e nts w ho a re-rrot m m m^Vrre^h- 

' situation KaV^ an opportunity to appty their learn- 
ing, and to learn fo solve problems in modified or 
simulated situations 

In the remainder of this informat»#fi sheet, the 
focus will be on selecting, planning, executing, 
and evaluating Individual projects However, the 
same principlesand techniquesapply tothe useof 
the more comprehensive project method 

Selecting tbe Project 

But, where do these projects come from'' Who 
selects them? One option is for you, the vocational 
teacher, to give students a prescribed list of proj- 
ects to be completed This allows you to have the 
needed materials available in advance and en- 
sures that students will be learning essential 
things (I.e., meeting course objectives). 

The second option is to allow students free 
selection of projects This does not allow you to 
pre-order supplies and does not ensure that objec- 
tives will be met However, this second option en- 
courages the student^ to take the responsibility 'for 
their learning and allows the students to select 
projects which meet their own needs and career 
goals ' " ' t 1i 

A Xh\r0 option combines the benefits of the first 
twooptions Thisthrrdoption involves ^ourprovid- 
ing students with a liS^tof projects which all meet a 
specific objective The student is allowed to select 
one of the listed projects or an acceptable alterna- 
tive The student then is responsible for planning 
and oompleting'the profect with your guidance 






The following cnteria can hefp in deciding 
which projects are acceptable. An ^acceptable 
project !S designed — 

• to meet a definite goal (course objective, or 
personal educational objective based on an 
individual career goal or^felt.jnj^d) 

• to fit the student's level of mofiv^on, matur- 
-^ity, and capabilities 

' • to be meaningful and of value^ the student 
as an individual 

• to stimulate experimentation and creativity , 

• to integrate theory and practice 

• to be practical in terms of the availability and 
cost of equipment and material, the time re- 
quired, and the space required 

• • to place the responsibility for learning on the 
student 

The following adaptation of the selection ques- 
tions proposed by Williamson & Lyle^ can aid. a 
student in selecting an appropriate project 

• Do I want to do this'' 

•f^Will It devejop ability which I need'' 

• Tf^ IS a home project, will my parents ap- 
prove'' 

• Is It hard enough, but not too hard'' 

• Does it have something to plan or manage'' 

• Is It something ?hat is practical an^ usefuP 

• Do I have time'' 

• Will it'help me learn something I need to 
learn'' 

Your role in all this is essentially that of a re- 
source and guide You should set the overall 
course objectives and aid students in selecting 
projects to meet the course objectives and their 
careerobjectives In addition, you should provide 
students with related instruction and/or with re- 
lated resource materials, guide student planning 
and implementation, and evaluate student prog- 
ress If the project is a home project, you must be 
sure of parental consent, and work for parental 
cooperation and involvement 

planning the Project 

Once the student has decided on a project 
which meets the broader objectives of the course 
he/she is taking or the career in which he/she is 
interested, a plan forcarrymg out that project must 
be prepared The plan should include the follow- 
ing elements — 

• a description or sketch of the project itself 



2 Maude Williamson and Mary Stewart Lyie HOmemeking EducatiQn in 
f/w H/gft ScrtOo/ (New York NY Appleton-Cenlury-CrOttS Inc 1961) ^ 
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^ • theobjectivesoftheproject. in terms of skills. ' 
information, concepts, and attitudes to be 
learned y 

• the equipment, supplies, and facilities reeded 
to coftrplete the project, ir^cludifSg cost esti- 
mates i 

the activities to be performed in the order in 
which they will be performed 

• the record-keeping m^th9d to be used by the 
student, if -a record'is to'be'kept of how the 

•project is progressing 

• the methods of evaluation, to be used, by 

S\)orr\ (student, teacher, pareDt).^d at what 
jints in time 

* Let's take an example. Ms. Luke is teachirrg a 
unit on Business Ethics. In class, she and the stu- 
dents have covered the general concept of ethics 
and have discuss^ ho\A/thj§^ concept relates to the 
business community. This is designed to meet one 
.of Ms. Luke^ objectives, "students will be able to 
define business ethics." However, Ms. Luke wants 
*• students to be able to do more than merely recite a 
definition. She also wants her students to identify 
and/recognize ethical behavior, to desire to be 
ethical, to recognize the importance of business 
ethics, and to strengthen Iheir judgment skills. 

She therefor^ prese'nts her students with a list of 
suggested projects and asks them each to select a 
project afid prqpare a plan for that project Jimmy, 
who is interested in a career in department 
.store management, submitted the plan shown in 
Sample 1. 




After Ms. Luke has had an opportunity to review 
Jimmy's plan, she and Jimmy would then have a 
conferenfce .to discuss his plan. Ms. Liike can 
suggest areas that are weak. For example, she 
might ask Jimmy, "Is a 20-hoiJr observation period 
realistic? . . . How might the manager feel if you 
secretly observe him/her and then show up to tell 
him/her about the unethical behaviors going on at 
the storef " 

Ms. Luke will want to contact the store manager 
to obtain permission for Jimmy's observation. She 
and Jimmy can decide at what points dating the 
project she needs to meet with him to ensu re con- 
tinuous evaluation. Finally, she can suggest re-^ • ^ 
sources that might help him meet his objectives. 



SAMPLE 1 

f 

_ I 

;JliyiMY'S'PLAN'' 



1. Whali nMdtotoam 

Tp be able to iden|ify and recognize ethical behavior 
To eee the importance of ^ctjclng business e^ics. 

2. WtMrt I plefi to do ^ 

To find out whajt codes of ethics exist for business, ancl to observe the personnel at Cox Department 
Store to find examples of ethical and unethical behavior * 

Thie wM Include doing theee things: ^ i 

• Going to the library and seeing if there are any codes or ethics for business 
organizatiorist ' ^ ' ^ 

• Going to the Better Business Bureau and b^rrting familiar with its operation. 
•.Observing business at Cox Department Store for a total of 20 hours. 

• Keeping records of ethical and unethical bcrtiaviors observed. 
m Specific areas to be ot)8ervec! are (1) how complaints dre handled, (2) how^ 

sales are pronrK)tedJ?y displa^ and by clerks. 

• Meeting with the manager of Cox De^^artment Store to discuss what I found. 



^by February 27 

by March 2 
, by March tO 



by March 15 

3. Plane, for evaluation 4 . « 

I will keep a record of what tam learning and observing and check this against what I have said I need to 
<oam. 



I will submit a written report summarizing my findings. 
I will explafh what I learned in an oral report to the class. 



Executing and Evaluating the Project 

If the project plan is carefully completed with 
input from both ^udent(s) and tieacher, then the 
student should have little trouble executing the 
plan. Should trouble arise, it can be dealt with via 
the continuous evaluation which was planned. In 
other words, if the student has planned how prog- 
ress will be y^ecorded and evaluated, and if the 
student is meeting with the teacher at key points, 
thien any problem that does come up can be rec- 
ognized and dealt with before it assumes major 
proportions. 

The final, overall evaluation device should be 
selected depending on the type of project the stu- 
dent IS doing. If the student's objectivels to build a 
quality product, there should be evaluation critena 
which define what "quality" means Or perhaps, 
the evaluation could be U^sed on whether the 
finished product will sell 



If the project involves gathering information or 
problem solving, a written or oral report could 
serve as a means of evaluation Another option for 
evaluating the latter type of project is to have the 
student attempt to apply what was learned to a 
new situation There are numerous'options, but 
the key to remember is that if the plan was properly 
prepared, then thatplan should indicate what is to 
be learned and how. Thus, that sanrv^ plan can 
serve as a basis for establishing the criteria to 
determine if the planned learning occurred 

Samples 2-5 show examples of the variety of 
projects appropriate to the various serfice areas 
Agriculture (Sample 2), Home Economics (SampJie 
3), Trade and Industrial (Sampfe 4), and Distribu- 
tive Education (Sample 5) Sample 6 is an example 
of a teacher-structured project plan for a Distribu- 
tive Education model store project 



SAMPLE 2 



AiWCUtTURE PROjeCTS' 



\- tdJlMiii t0 be iMtoMd ieir miiiwt 

# l#ftiMlor 609 product ' 
.# 20a€liMf(>rbroUer products 

# 10 ibfw of cofn ^ 
4 10 oLwhiat 

# f aoie^tobacco 

# Sicm of. cotton^ % 

# idOpotM plants (cm)qrner^ 



pbu^ flock improvament - t ^ 

cMry herd trrq)royernent 

home grounds imprbvament 

home improvamint 

home gaidm ifr^>rbMmant - / 

'aatabiiaNno atem»4brm shop 

eaiabiiahing a field of taQumes 

pMtura impixyyement 

aoR conae^a^tAi* 

keeping tarni accounts ^ ^ 

lanThf^Hy,Hvln(} or ffve at Hime projects 

• - r ■ 




SAMPLES 



HOME ECONOMlGiS PROJECTS^ 



/ 



IndhfldiMl or Oi^;$Mf '1^^ 

• canniiig surplus loc^iidr school lunches 

• caring fbr^school garden 

• developing joadsiclet)ark 

• redeborating principal's office > 

• hoWing'handicraft exhibit 

' • caring for children on cdmmunity play^i 

ground 
^ e^ having bake sales 
, • making gannents for Red CrOss 

• sewing for the pbor ° . ^ 





Individual of Family Home Expertonces 

< • ref InishingTa/Kl redecorating an attic room to 
rtiake^f bedroom^ > ' ' 
taking care of a child for a whole day 

• planningandeKperimenting^withclearingup 
Bfter media to redube time and save*energy « 

• having and Sudgeting allowance jfor per- 
sonal needs ^ - * ^ 

• preparing family meals for a week or mdre^ 

• completing an enfire wardrobe by making, 
some new garments epd remodeling older 
ones , ^ 

• pr^rving food ^ , 

• assuming responsibility for care of the home 
refinishipg .furniture 

• ionproving family diet ^ ^ . 

• addfog variety to family di^t 

» managing food budget for a vveek 

• improving personal grooming Or manners ^ . 



4 Taken from Williamson and Lyie Homemaking Education m the High Sctjool pp 183-193 



11 



i 



SAMPLE 4 



iWCE AND INDUSTRIAL EDUCATION PFfOJECTS 



NNlNMNiMWi nQ|VCV ' 

» {irtgnlng and diwetoptafl a gun rack " ' • utAizing^fttre range of shop materiais(4g., 

• dsaigriir^flnditoveioping a cutting board ' . i pte8tkj.nwtal,vwod.«tc^ton^apro(luct 

• cla^lg^InQ and developJpg an Ironing iteevev 

» ^ a< tbin g and dewtoplng a silvenware dl» rroo-^w. r.v,^^ 

. pliy riBfc " ^ / ^deggnir^ an d mass produging aproduct for 

i#iitiHQiauis . . ^ / ^ Sjl^^^BK. _r_ 

• daalfln&ig and developing a tool Co^^^^SPirtcaProjfc^ 

,• deeH wIng anddovetoplnga^weatf*^^ nwRIng toys for the poor ./ 



• designing and developing an Ice^ta^ for 
car windows C 
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SAMPLES 



DISTRIBUTIVE EDUCATION PROJECTS ^ 



» n (iispbsqrs , ; ^ 

• adiayout ' < 

• dBtth register techniques 

• commodity markdWrxg studies 

• Inventory control 

• shoi^ng traffic . 

• advertiaeri)ent development , ^ . 
' • point-^i)urch€)8B sign^ and tags 

• accounting reoords 

• changeHTiaking 




Meet the Professionals Project 

• Via interview^, determine th^ two outstand- 
^ing ^permarl^et employees" in the commu- 
^nity; and whaf qualities they possess. 




Population Study Profect 

• Study the teenage marl^et to see how popula- 
tion factors and trends affect marlcetingp 
Study the over-65 marl<et using magazine 
ads. Present oral report showing how ads 
appeal to different marl^ets. • 

AdvertWrig Pro|ect 

• Collect ad^i|h}ing jingles and classify them 
by the motive3rto which they appeal. 

Teen Customer Profect 

• Via a questionnaire, detemiine the buying 
"habits of teens relative to fashion merchan- 
dise. 

Descriptive Words Project 

• Via printed advertisements, compile a scrap- 
bool^ of the ways in which descriptive words 
are used to t^ll products. 



T 



5 Adapted from Edward T Ferguson Jr fComp ) Some Basic Information on the Proiect Method m Distributive Education {Qolumbus OH The 
Center for Vocational Education The Ohio State University n d ) 



SAMPLES • 

PROJECT PlAH: CASH REGISTER TECHNIQUES 

Mi or her purchates to be checked and beggiS. OperaHhg tfte checkout station begins with 
|iii Mi<ng ^ai>hregietireftd checkout 
cent ie(^Blsr at the end of the day. 



PURFOtt; 

ThepMfi 
iB^sler, and checkout station 



The pMipcee of this prtqect i9 to familiari^ 



MJECtfVES:> ^ , 

You Witt demonstrate your ability, to correctly open a checkOMt stafon. Also, you will demonstrate your 
fldMtty to operate thp ca^ regteter prof k^ierrtiy. ^ ' 

IkHBpliONS: . ' ^ , I - ^ 

1^ ^btain the^efeshregMe^ 

TO coins arKl currency in their proper^pompart^^ - ^ ^ . ^ , 

Z Pfepars the checkout i^rtioh for the da/sbusi^ 

* art plenty of begs; rpaking sure the cash regisler Was cl^^ 

3. Record M transacttorts on the cash register as th^ o^r and ieeue change as rnay be.mcessary. 

4. At the end of business, ctose oirt the cafti regto^s^ 

5. Evakiate yourwif and record your achievement betow. Meet with y^r instructor and discuss your 
achievement.^ 

« 

-Acbievement Level 

- 1 2 3 4 ^6- 

CASH REOWTEW TECHNIQUES 2.0 - 

Expocted Level of Achievement J . 
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V Activity V 
. J 



^ You may wish to check the following sources m order to locate references 

Optional _ ' (such afs books, magazine articles, pamphlets, videotapes, etc.) which 
discuss or explain how the^roject method is used'in your sf^cificoccupa- 
tional specialty: library, resource center, resource person, peers, inservice 
teachers. . ^ 



Z ' Mow may wish^to arrange to meet with yo^ resource person ancl,/or peers 

I Optional ' '^ho are alsotaking this module. In this meeting, you could (l)discuss'the 

V^tivtfy B project method from personal expenerrces, (2) discuss the reading you 
M have dooe in the area, (3) generate a list of projects typically used in your 
^ occupational specialty, or (4) br^storm for new project ideas 



You may wish to arrange through you r resource person to visit a classroom 
or a student Vocational organization m which the project method is being 
used. Dunng this visit, you couhj observe the method and/or actual project 
Optional ^ being put*mto action. You could see wKat project plans the students 

hav6devel6ped andus6d, how each project was or is to be evaluated, how 

much .time is involved m each project, etc \oii colild also discuss what 
motivational devices were used to involve sWclents in project work arid to. 
•keep them involved ^ ^ ^ 



V« Optional _ 
Activity 



/ 
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The following item checks your comprehension of the material in ^e 
information sheet, Employing the* Project Method, pp. 6-14. The itehi 
requires a short essay-type response. Please explain fully, but briefly, and 
make sure you resporxl to all p^rts of the item. 



SELF-CHECK ^ 

Assume that you are about to use thel project method to teach a particular unit. Describe how you would 
explain to your students (1) the purpose of completing projects.. and (2) the steps and procedures they 
will be f6l/owing. You need not have a particular^ unit in mind; this should be a general explanation 
designed to motivate and orient students to the project method. 



/ 



V 
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Compare your written response to the Self-Check with the Model Answer 
given below. Your, response need not exactly duplicate the modef re- 
sponse, hbwever, you should have covered the same major points 



MODEL ANSWER 

In explaining the project method, you should 
have covered \he following ar^eas. stuc^ent motiva- 
tion, teacher resppnsibility.^and student respdnsi- 
bility. ^ « 

You should have provided motivation b¥ ex- 
plaining the advantaged, of the project method. 
You showkMrave explained that projects allow 
students (1) to be-Stetively involved m their educa- 
tion, (2) td be^ creative>^) to experiment, (4) to 
work in theif own areas oni^erest, (5) to pursue 
acttvtties related to their own fcareer goals, (6) to 
apply that they 'are learning, and (?) to, self- 
evaiudte 

You should h^ve explained your responsibility.. 
You shpuld have mentioned that you will assist the 
stiidents.ip selecting^and planning th^r projects, 
and will be available to guide and evaluate their 
efforts throughout the project 



You should have explained their responsibility. 

You should have made them aware that the major 
responsibility for the projects rests on their shoul- 
ders. They are responsible for'selecting approprh 
ate projects. To clarify what is meant by "appropri- 
ate," you cotJid list for them the eight questions 
suggested by WiHiarpson & Lyie (see p. 7 in this 
module) ^ ^ - 

They are responsible for planning for their proj- 
ects. To illustrate what should be contained in a 
plan, you could^list tfie six elements described on 
pp 7-8 of this moddle. They are responsible for (1 ) 
discussing their plans with you, (2) executing their 
projects according to thCse plans, (3) evaluating 
their own projects, and (4) meeting with you to 
CQ-evaluate their projects. 



LEVEL Of PERFORMANCE: Your completed Self-Check thould h^lve covered the same major points as 
the modef response If you missed some points "or have questions about any additional points you made, 
review thetnaterial infhe information sheet, Employinglhe Project Method, pp 6^14, or check with your 
resource person if nec^^ary 



Learning Expreri^nce II 




Activity 




Qiven a series of case' study eqisoi^l^s, demonstrate how you would employ v 
the project method. ' . ' ^^^"^ 



You will be generating a list of ten possit^le project^^ which could be ' 
completed as parl.gf^£afven unit. # 



\ 



You will ^ evaluating your competency in generating a list of p/ojects, , 
using the Project Checlclist, p! 23. ^ , 




You Urill be critiquing a project plan submitted t>y a hypothetical student. 




You will be evafuating your competency Jn critiquing the project plan by 
comparing your completed critique wit(|the ModerCritique, p. 27. 




You will be outlining the advice and guidance you would provide to the 
hypothetical student based on what has occurred in his^project by the time ^ 
of his first checkpoint. * ^ 




You will be evaluating you r cohipetency in guiding the student by compar- 
ing your written outline with Jhe Model Advice,^. 31. 
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Vbu will be construVing a qhacklist to evsduate the hypoth^icat student's 
cdmpleted project. 




YoIj will be evaluating your competency in constructing a project checklist 
by compdfrihg yqur completed checklist with the Model ChecMistr^. 35. 



r 
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Activity ^ 



Assume that you are teaohfing a unit on ''Citizenship iathe Comrmjnity." 
The objecUve is to*have each student take fin active, part in comffiunity 
concerns and to be of service to the community. As part of this ufiit, you 
have recently had several speakers from the community talk to your class 
about the opportunities for service in the community. This was followed by 
a panW discussion by class members on the topic, Community $ervice. 

the stud9nts'are now enthused and want to stop talking and stall acting. 
You suggest each student plan and execute a community service project < 
To get them Started, you pass out a list of suggested projects. They can 
select from your list or select an alternative, but at leas't the list will serve to 
get the pumps primed. 

In*the space below, generate in writing a list often possible projects. Use 
a community with which you are familiar, your own service area, .and high\ 
school vocational students as a frame of reference. 



COMMUNITY SERVICE PROJECTS 

1, —^^^ ^_ 

2 



I 

5-;— 



6. 



7. ■ 5L. 



8 



9. 
10 




Aftep.you have develope'd your lisf of projects, use the Project Checklist, p. 
23, to evaluate your work, ' 
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PROJECT CHECKLIST 



Directions Place an X in the NO, PARTIAL, or FULL box to indicate that 
eaQh of tj(ie folfowing performance components was not accomplished, 
partially accomplished, or fully accomplished. It because of special cir- 
cumstances, a performance component w^s not applicable, or impossible 
to execute, place an X in the N/A box. 



Date 



RMOure« Person 



LEVEL OF PERFORMANCE 



/ 



Each prplect: 

1.. is related to my sen/ice area 



2. does, rnfact, provide some needed sen/ice to the community (meets the 
unit objective) 

3. is realistic in terms of cost involved 



'4. is realistic in terms of time involvecl (remember, this is part of a single 
unit) ' 

5. is realistic in terms of the general abilities-of high school v6cational 
students ' ' 

6. is potentially mteresting . . . 

7. is potentially challenging ' 











□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 


□ 




□ 


□ 


□ 


□ 


□ 


□ 


□ 



LEVEL OF PERFORMANCE: All items must receive FULL, or N/A responses. If any item receives a NO, or 
PARTIAL response, revise your list of projects accordingly, or check with your resource person if necessary. 
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*Dave Smith, one of the students*in your class, i$ planning to,becofne a 
land^caper. He chooses a project which will ?erve the community ahd use. 
his landscaping skills and interests: He submits the following plan. Review 
this plan, checking for strengths" and weaknesses. Normally, you would 
meet with Dave to dtecuss his 0larf bUI sinc^ he's only hypothetical, 
describe In writtng the suggestions yOu would make, and/qr the questions ^ 
you would raise about Dave's plan. ' • ^ * • . ' 



PROJECT PLAN 

1. What I need to learn 

To be a contributing member of the conytamat^ 

2. What I plan to do >^ 

There is an elementary school in the easl^^d of town that has really run-down grounds. I plan to 
meet with the principal there to explain how I will organize a group of-'Students from the schooi to 
improve the grounds. We will work Saturdays. We wilf plant shrubs, trees, and grass. We wiJI paint 
the playground equipment. It should look really nice once It's cleaned up. This way, not only am I 
involved, but I'm helping others to be involved, too. 

This win Include doing these thin^: \ 

by May 3 • Meetind>with the princifiai to outline my plans. * 

by May 8 • Organising the group of students and telling them what I need them to do. 

• Getting ahold of the shrubs, trees, and grass seed 
by June 5 • Completing the landscaping of the grounds. 

3. Plans for evaluation 

I will ke^p a record of what occurs 3t each organizational meeting, and each work session 

My work can t>e evaluated by the quality of the finished product and \he elementary pupils' reaction 
to it. ' , ^ 
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Compare you> completed written critique of Daves project plan with "the 
Model Critique given below. Your response need not exactly duplicate the 



model response, 
points. 



however, you should have covered the same major 



MODEL CRITIQUE 

Cjpve's plan has basic rrjerit, bul there area few 
senous weaknesses in it. First, his objective needs 
to be stated in rriore specific, behavioral terms. As 
presently stated, it would be difficult to measurf 
the achievement of the- objective! What does a 
"contributing" member look like? Another weak- 
ness involves the'way in which He is imposing his 
pfan on the persons at tNs elementary school The 
other weakness conceros tho^source of all those 
shrubs and trees, and all that grass seed and paint 

Dave needs to be m^de to think through the 
concept of "service." Does it mean doing good tcT 
others on your own terms whether they want it or 
not? Dave will.need'to play a more nondtrective 
role. He can meet with the principal and offer to 
share whatever^kills ha has, but he should not tell 
the principal what he's going to do. The^ay it is 
planned now. he could seriously alienate the prin- 
, cipal and .the pupHs by walking into their school 
and telling them that they have run-down 
schoolyard . 

To allow the principal and the^roup to have an 
input into what happens, Dave should not have 
completed a detailed final plan, but3hould have 
planned sufficiently to be able to describe the op- 
tions. His present pl^n does not seem to have 
enough information to answer the questions the 



principal will most likely ask. For instance, where 
are the shrubs, trees, grass seed, and paint coming 
from'^. . I5 a nursery donating them'' . Are you 
going to ask parents or pupils to donate money to 
buy them'' . . If new seedjs put in by Jgne 5, who 
is going to care for it during the summer \p make 
sure it flourishes? . How are you going fo notify 
students? . . . When and where are you going 
to meet with them to organize? . Will there be 
adult supervision? . . Will four Saturdays be 
enough'' What happens if it's not enough 
time'' . Etc. 

Finally, Dave r^eedsto clarify the second item in 
the evaluation section further If the otfjective is to 
be a contributing member of the community, then 
he needs to be able to measure whether he, \ f\ fact, 
contributed in the sense of adding something 
positive to the community How is he going to get 
at pupils' reactions, principal's reactions, parents' 
reactions? What device will he use'' How can he be 
sure that they are saying what they really think'' 
Perhaps allowing them to be more involved in the 
planing phase could alleviate some of these 
evaluation problems, 

Overall, Dave has a good idea, but he n^eds to 
do more planning before he's ready to begin the 
project. 



LEVEL OF PERFORMANCE: Your completed critique should have covered the same major pojnts as the 
model response. 'If you missed some points or have questions about" any additional points you made, 
review thematerlal in the information sheet, Employing the Project Method, pp 6-1 4, or check w*th your 
resource person if necessary 
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If 



Dave firmed Up his plan $nd modified.1t to be more specific in terms of its 
objectives, and more realistic in ternis of supplies needed and time in- 
» volved. you met with him again to plan checkpoints, and to suggest some 
magazmesyou know of that show different low-cost landscaping schemes 
for school facilities. , * ^' 

At the first checkpoint, you Visit ,!he school to attend one of the organiza- 
tionafcneetings. Afterwards, y6^chat briefly with Dave and the principal.'* 
. You "rffiilize that the principal is running the show and that Dave is being 
allowed to do very little in the way of decision-making. His enthusiasm 
seems to be disappearing. rapidly. Outline In writing how you would handle . 
this. Who's at fauft? What 'steps can you take? 



2 



^0 

1 



Compare your completed written outline for guiding Dave past this 
checkpoint with the ModelAdvtce given below' Your response need not 
exactly duplicate the model response, however, you *should have covered 
the same major pfpmtSu 



MODEL ADVICE 

* . s 

It's nqt really a queitioh of fault It s Dave's proj- 
ect and he can't be blamed for wanting to be. m 
change. It*s the^prlrtclpal's sc|iool anrf he can't be 
blamed for wanting to' be actively.ins/olved ip any- 
thing affectipg that echpol 

^However, this situation goesbackto Dave'sorig- 
inal plan and the problems there The one thing 
that Dave really heeds to learn is that "providing 
service" is not'equtvalehtto "domq^omething fer 



others." It means offering what you have and can 
do, and being willing to help in any capacity. 

Dave can be proud that his idea motivated the 
principal taact. If Dave truly wants to provide ser- 
vice, he should be concerned about whether the 
project gets completed, not about who takes the 
major responsibility This needs to be discussed 
with him at this point. 



LEVEL Of PERFORMANCE: Your completed outline should (lave covered the ^me major points as the 
model ^^sponse. If you tnisse^ some points or have questions about any additional points you made, 
review the case study material, pp 21-29, or check with your resource person if necessary 
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It's June 5th. How are you going to^deci<je.whether DaVe's project has been 
successful or nof? Make a checklist of the items you would u^to meagre 
how well Dave met hisbbjective A blank form fgr you to use is provided 
trefbw. , . r " 



^OJECT EVALUATION CHECKLIST 



LEVEL Of PERFORMANCE 



□ □□ □ 
. □ □□ □ 

□ □□ □ 

□ □ □ □ 
•a □ □ □ 

□ □□ Q 

□ □ □ □ 

□ □□ □ 
■ □ □□ □ 

□ □□ □ 

□ 

□ DD □ 
- □□□ □ 

□ □□ □ 

□ □ □ □ 
,□ □ □ "□ 

□ □□ □ 

□ □□ □ 

□ nn-d 

□ □□ □ 



\ 
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□□ □ 

O □ □ □ 

: □ □ □ Ti 

dan D 

- □ □ □ □ 

."Q □ □ □• 

0-0 □□ 
Q D □ 

op □ □■ 

- □ d id □ 
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Compare your complied cr>ecl?list with the Model Checklist given below. 
The items on your checklist need not exactly duplicate the mpdel items; 
however, you should have covered the same major points. 



LEVEL OF PERFOAMANCE 



MODEL CHECKLIST 

1. Dave's checkpoints and deadlines were met on schedule 

2. Dave's records are thorough and neat ^ . 

3. Feedback from the principal and pupils indicates that Dave's rec- 
ords are accurate ... 

4. Feedback from thepnncipal and pupils indicates that they feel Dave 
, made a 'valuable contribution to their school "... 

5. Feedback from the principal and pupils indicates that Dave worked 
well with others involved ' ^ ~ - . . 

6. The sch^lyard is imprcj^ved from what it was .... 
7 Thej)Pirw|lii: pupils, and parents are pleased with the schoolyard 



6. Dave's attitude improve^ as a result of this experience 
9. Dave's self-evaluation Xas honest and accurate . 
10. Dave met his project objective 



□ 

D 

□ 

□ 
□ 
□ 
□ 
□ 
□ 



□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 

□ □ 



□ 

□ 

P 

□ 
□ 
□ 
□ 
□ 
□ 



LEVEL OF PERFORMANCE: The liems on your completed checklist should have covered the same 
major points as the model items If you missed some points or have questions about anv^ additional 
points youma^e, review the matenal in the information sheet, Employing the Project Method, pp. 6-14, 
and m the case study, or -check with your resource person if necessary 
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Learning Experience 



FINAL EXPERienCE 



/ 




MH>ioy the prefect nMthod. 




; 



As youi>lan your units of instaiction« deckle when emfrioyino the pro|ect 
. method coukibe used efteietlveiy to aid in meeting the unit obfecQves. 
Based- on thfrt dedtion, env)toy the pro^ method. This wHI include— 

• selecting, modifying, or devetopir^^^onit-plan- which includes this 
technique \ - 

, #^ eesisting students in seMctbig projects and completing project plans 

• guiding students In em^ng their pro|spts 

• evaluating the pH^jects incdoperation wltti the students - 

MOTBiDMe to the nature of^sbcperien ce , you wW 

4Ufi Wmd school situsAion am anyxisndM period of time (e.g., four to six 

weeks). 

As you complete eact) of the ^)0¥e>ctivities, (toctjmient your actions (in 
writing, on tape^ throidgh a log) for a ftsss m s nt puf]poses. 

Your resource person may .want.you to submit yobr writte^ urM plan to 
him/h^ for evaluatipn before you prssfnt your unit It may be helpful for 
him/her to use the TRAF from Modulef^, Denhp a Unk of Instivctlon, to 
guide his/her evaluation. 



Arrange in advance td have your resource person j^iew your documenta- 
tion and observe your use of ttie project method during at ieast^bne icey 
j)Oint. ^ . . . : 



Vbur total conu>eter)cy wittt>e aoso s ood by your resourcMArson, (M4ng the 
Teacher Performance ^jjpseesment fcfn, pp* 39-40. - 



Based up6n the criteria specified in this assessment instrument your 
resource perebn will <totsrmine whether ydu are com.peient in employing 
the project method^^ 



* for a definitk>nybf "actual school srtuation, see the msKje back cover 

•/ * 
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TEACHER PERFORMANCE ASSESSMENT FORM 

Employ the Project Method (C-9) 



Dir#ctione: indicate the level of the, teacher's accomplishment by placing 
an X in the appropriate box under the LEVEL OF PEFfFORMANCE head- 
ing. If. iDecauaa of special circumstances, a performance component was 



9pplicable, or impossible to execute, place an X in the N/A box. Resource fwh 



LEVE^OF PERFORMANCE 



h# tocher assisted the Student In selecting a project that: r-n i — i i — i i — i pi fn 

1, met unit objectives ' I — I LJ I — I I — \ JpJI Lj % 

□ • □ □ □ ©□ 

□ □ d □■ □ □ ' 



2. met the student's career objectives r 

3. was within^the student's capabilities 

e 

4. could interest, motivate and challer>ge the student . . 

5r was realistic in terms of cost and/or availability of mate- 
rials, equipment and facilities . . . 



Th« teacher assisted the student In planning by: - ^ * 

6. going over tt)e*pian and suggesting where it might be j q j j-rj j— j 

, 7^ making sure that the plan included a measurable objec- q j—j ^ 13 

. 8. making sure that the plan included a careful analy^of . i — i i — i' r — JT^ Pi 

the steps to be completed : \ v . I — I I — I t — v\ — I' T-J t^J' 

9. making sure the plan included a list of needed supplies i — i i — i i — i r — i n 

and equipment, and the estimated* costs A I — I I — I I — I \ — I ^J- LJ 

10. making sure that the plan included ct^vices for record i — i i — i i — i i — i ^ r-i 
keeping! evaluation, and%:ogress checkpoints — > 'I — I I — I ' — ' I — I L-J LJ 

11. suggesting resources and instructional materials . . . . 



13. suggesting changes when necessary — • 

14. offering encouragement and positive reinforcement 

The teacher guided the evaluation of the (troject by: 

15. evaluatjng student pro^gress during thb project — 





□ 


□ 


□ □□ 


□ 


□ 


□ 


□ DO 




□ 


□ 


□ an 


. □ 


□ 


□ 


□ □ □ 
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^ / <c* cf ^ 



_^ _jr|ghe student was keeping records of his/her i — i i — i i — i i — i 

progress ^^ng the project (optional) . 1 — 1^ ^ L—l l—J L—l LJ 



16. making sur^he student was keeping records of his/her 

17. ^aluating the project at -its termination ig terms of i — i " r^yTH r~l I — I 

■ whether or not objectives were met LJ I — I LJ l_J LJ ..LJ " 

18. reviewing the student's evaluation of the prQj.ect 

19. evaluating the project copperatively with the student . 

: ■ . . , • -v-i ■ 

LEVEL OF P^rtFORMANCE: All items must receive N/ A. GOOD; or EXCELLENT responses. If any item 
receives a NONE, POOR, or FAIR respon^, .the teacher andt tj^e resource person should meet to 
determine wh^it addit»al activities'the teacher needs to complete in order to reacrfcompetency jn the 

weakarea(sj / 

p. . 



ABOUT USING THE CENTER'S PBTE. 
MODULES f : / , 



nooum aiwa^ requires you lo aemonsiraie me 
I aMai^hcx)! situation wtien you an intero. 
^t teacher, or an Inservice teacher. 



-lose ' 

.Ik 

skR^V' 

any^l 



OrganiaeaUon . * 

Each module is designed te^elp you gain competency 
In a particular ski!) apwrrariSltJefed impprtant to teach- 
^ rhg success. A.Q|Q|tal6 is^made up o4 a series of learning 
experiences, some provfding background information, 
some provkjinp practice experiences, and others com- 
- bining these two function^. Completing these e)tperi- 
, erices should enaSto you toitchieve the terminal obj^ 
tiveinthefirlkl learning experience. The final experience 
in each module alwa^ requires you to deiranstrale the 
skill in an I 
a student i 

Procedures 

Modulef'are designed to allow ydi^ to individualize your 
-teacher edtipatlon'program. You need to take orHy those 

• modules covering skills whicK /qu do no^ah-eady 
^ss^ Similarly, you need not compete any learnii^ 
^riehce within a module if you already have jhe 

. n€iM^ to complete it. Therefore, before taking 
module, you shpukt carefuity review (1 ) the Introduttion. 
(2) the;Objectives listed p^ 4, (3) the Overviews pre- 

• ceding each learning experience, and (4| the Final Ex- 
i)erience. After comparing yoar present needs and cofn- 
:>etencM| with the inform atiba you have read in these 

V *.3ectiori3r you should t)Q.ready to mal^oneof thefollovy- 
^ \ log decisions: ^ 

" • that yoo dpjiot have the competencies indicated, 
and should complete the entire module . 

• that you are competent in one or mdte of the en* ' 
V abling objecfives leading to the final learning ex- 
perience, and thus can omit that (those) learnings 
expN8rience(s) , ^ V 

• that yoCi ar^ already competent in this drea, ^nd 
ready.tb cdmplete'ttie final learntng experience iq 
order to /'test put ' * " ^, ' , ^ 

, • that the modJiie is mappropl'iate to your needs^^it 
this time . , ' ; 

. WH^nyouare r^tdy totaketbefinallearningexperfence 
^ md have access to an actual schoorsituation, make the 
ijCecessafy^arrangenrrentk with yourVesource person. If 
. you dp not complete the final ^xperience successfully/ 
meet with your resource person and arrange (1) te re: 

Sthe experiepce^r (2) complete (or review) erevious 
bfirtAflff the .rnodule 'or other refated! activities 
B^II^Sm byVour resource pdrson^beft^re attempting to 
repeat the final experience. ^ , . 

Optiqns for recycling a% also available in each of the 
, learfiing experiences preceding the final experience 
Any tirrie you do^potmeet the rninimum level of perfor- 
mance required lo meet an objective, you and yoi/r re-'' 
source person may meet to select activities to help ypg 
reacts competency. This could involvjS (1) completing, 
parts oMhe mbdule previously skipped, (2) repeating " 
activities; 0) reading supplementary resources or com- 
pleting additional activities suggested blithe resoucce 
person; (4) designing your own- learning experience, 
.(5) completing some oth^r activity Suggested by youor * 
your fesourc^ person 

ERiC 



Termlnofogy 

Actual Schofl Situation refers to a 'sifuatiOn in . ' 
•.which you ire actually working with, and responsible 
for, secondary or post-secondary vocational student? in 
a real, school. An Intern, a student teacher, or an in- 
service teacher would be functioning irtan actuarschool 
^ituatton. If ydu dO net have access to an actuaV school 
situation when you are taking the module, you can com- 
plete the module ujilto the final learning experience. You , ' 
would then do the final learning experience later; i e., 
when you have access to an actual school situation. . 
Alternate Activity or Feedback . . . refers to an item dr 
feedback, device whichvnay substitute 'for required 
Items which, due to special circumstances, you are un- 
able*^to compjete. 

.Occupational Specialty . . refers to a specific area of 
preparaUorV withia a vocational service .area (e g , the 
s^rvic^nlrea Trade and Industrial Education includes, 
occupatipnar specialties suqh as aut(Mobile me-^ 
chanios^eldjng, and electricity) ' ^ 
Optional Activity or Feedback . refers to an item 
whfch IS i^ot required, but whig^ is designed to supple- 
fjient .and enrich th^ qpquired items in alearning^expen- 
ence, % / . ' - * 

Resource ^rsoa , . refers to the p<^rson in chsrfge of 
your educatior^al program, the professor, instructor. 
^S#ninistrart6t:, supervisor, or cooperating/ §ypervc5i ng/ \ 
j^cfassropm teacher •whb'ls guiding ydu^in fak<ng)his ' ^% \ 
^module * * , ' 

Student , : . Fefers to the pei^n* who i»jenrolled and 
fcceivirw Instruction in a secondfry or post-siscondary r 
'«ducatfcnal institution.* ' 

VocatlonJI^rviceArea . ^, referstoamajpr'vocational . ^ ^ 
field - agricultural educatbn, business ^nd Office' educa- 
tion, distributive educafron, health oc^cupations educa- 
tion, home e*Conoi^riics education, industrial arts edo-^" " _ • 
catiop. technical education, pr trade andVndustrialedu- ' 
catiQri..* ^ , \ . ^ 

YOU'Or the Teacher . rolore \r\ t nArei-^n tAiKi-^ ic ^oL. * 

in^ the mddule. 



refers to the person who is tak- 



Levels of Performahce for Final Assessment 

N/A , . Tl^ criteriorr ^s not met becaus<it was not 
applicable to the situation, 

Npne . . No attempt was made to meet the cntenon. 

although/t wa% releyent ' - \ 

Poor . The teacher is unable to perform-thi^ Skill or 

has only iifery,Hfnlted ability to perform it 

Fair". . T leleacher is urrable to perform this skill ip an 

^cceptabKmanner. but has some ability to perfdrm it 

Good . the teachec is abte t9 perform this skill in pn 

effective manner >^ ' \ 

Excellmt . . "^he teacher isable to perform this skill in a 

very Mettive manner, ^ , 



4£ 



Titles of The Center's 

Performance-Based Teacher Education Modules 



C tH g oiy A: Ptognm PtannhiQ, P# v topmfit> «td Evtluatton 



Prof>are for a Community 5urvey> 
Conduct a Community Survey ^ 
Repoft the Findings of a Community Survey 
Organize an Occupational Advisory Committee 
Maintain an Occupational Advtso^ Committee 
Develop Program Goals and Objectives 
Conduct an Occupational Analysis 
Develop a Course of Study 
Develop Long-Range Program Plans 
Conduct a Student Fol low-Up Study 
Evaluate Your Vocational Program 



/ 



V 



A-1 
A-2 
A-3 
A-4 

A-5 
A-6 
A-7 > 
A-8 
V9 
A-10 
A-11 

Cal ag o f y B: InaUucttenal Planning 

B-1 Determine Needs and Interests of Students 
B-2 Develop Student Performance Objecti^ps 
B-3 Develop a Unit of Instruction 
B-4 Develop a Lesson Plan 
B-5 • Select Student Instructional Materials 
B-6 Prepare Teacher-Made Instructiorjpl Materials 

Category C: lnalnictk>nal Execution ^ 

C-1 Direct Field Tnps \ 
C-2 Conduct Group Discussions, Panel Discussions, and 
Symposiums 

Employ Brainstorming, Buzz||roup. and Question Box 

Techniques fl^ 
Dir^t Students in InstrM^g Other Students 
Employ Simulation Techniques 
Guide Student Study 
Direct Student Laboratory Expenence 
Direct Students m Mplying ProWom-Solving Techniques 
Employ the Project^ethod 
Introduce a Lesson 
Sumrpanze a Lesson 
Emplov Oral Que9ticnir>g Techniques 
Employ Reinforcement Techniques 
Provide Inatruction for Slower and More Oapabie Learners 
Preeem an Illustrated Talk 
Demonstrate a'Manipulativfe Skill 
Demonstrate a Concept or Prmciple 
irxjfvidualiie Ir^ruction 
Employ the Team Teaching Apptoach 
Use^Subje^l Matter Experts to Present Information 

Prepare Bulletin Boards and Exhibits 

C-22^ Preaept mformatjon with Models. Real Objects, and Flannel 
Boaada 

Preeenf Information with Overhead and Opaque Materials 
Present Information with Filmetnps and Slides 
Present Information with Films * 
Present InformatiQn with Audio Recordings 
Present Information with Televised and Videotaped Materials 
Employ Programnr>ed iMtruction 
Present Information ,,^mi the Chalkboard and Flip Chart 

CH goty 0: kiamictlofliM E^luation 

D-1 Establish Student Performance dritena V , 

D-2 A^MS Student Performance Knowledge 1 

D>3 /^Siw Student Performance Attitudes 

D-4 Assess StudenrPerforman^ Skilla 

D-5 Determine Student Grades 

D-6 Evaluate Your InstructijOnai Effectiveness 

Calsgory E: Instnidlonal Management 

'E-T 



C-3 

C-4 

C-5 

tl 

C-9 
C-10 

C-12 
C-13 
C-14 
C-15 
C-18 
C-17 
C-'18 
C-19 
C-2Q 
C-21 



C-23 
C-24 
C-25 
C-26 
C-27 
C-28 
C-29 



E-2 
E-3 
E-4 



.Project Instructional Resource Needs' 
Manage, Your Budgeting and Reporting ResponsibHrliea 
Arrange* for Improvement of Your Vocational Facilities 
' Mainta^ Filing System 



E-5 Provide for Student Safety 

E-6 ^provide fo^he First Aid Needs of Students 

E<-7 AMst Stuoents m Developing Self- Diacip line 

E-8 Organize the Vdcational Laboratory 

E-9 Manage the Vocational Labdratory 

Category F: QuMance 

F-1 Gather Student Data Using Formal Data-Collection Techniques 

F-2 Gather Student Data Through Personal Contacts 

F'3 Use Confererices to Help Meet Student Needs 

F-4 Provide Information on Educational and Cafsef* Opportunities 

F-5 Assist Students >n Applying for Employmenjypr Further Education 

Category Q: School-Community Relatlona 

G-1 Develop a School-Community Relations Plan forYourVocd^onal 
Program 

G-2 Give Presentations to Promote Your Vocational Program 
G-3 Develop. Brochures to Promote Your Vocational Program 
'G-4 Prepare Displays to Promote Your Vocational Program 
G-5 Prepare News Releases and Articles Concerning Your Vocational 
Program 

G-6 Arrange for Television and Radio Pre^ntations Concerning Your 

Vocational Program 
G-7 CorxJuct an Open House 
G-8 Work with Members of the Community 
G-9 Work with State ar>d Local Educators 
G-10 Obtsin Feedback at>out Your Vocational Program 

Category H: Student Vocational Organization 

H-1 Develop a Personal Philosophy Concerning Student Vocatibnal 

Organizations 
H-2 Establisl^ Student Vocational Organization 
H-3 Prepare Sudent Vocational Organizatton Members for 

Leadership 'Roles 

H-4 Assist Student Vocational Organizatiorf Members m Developing 

and Financing a Yearly Program of ^ivities 
H-5 Supervise Activities of the Student Vocational Organization 
H-e GuMe Participation in Student Vocationai Organization Contaals 

Category I: Profesateni^Role and Development 

1-1 Keep Up-to-Oate Professionally 

1-2 Serve Your Teachir>g Profession 

1-3 Develop an Active Personal Philosophy of Education 

1-4 Serve the School and Community 

1-5 Obtain a Suitable Teaching Position 

1-6 Provide Laboratory Expenences for Prospective Teachers 

1-7 . Plan the Student Teaching Experience 

l-a Supervise Student Teachers 

category J: Coordination of Cooperative Education 

J-1 Establish Guidelines for Your Cooperative Vocational Program 
j-2 Manage the Attendance. Transfers, and Terminations of Co-Op 
Students 

J-3 Enroll Students m Your Co-Op Program 

J-4 Secure Training Stations for Your Co-Op Program 

J-5 Place Co-op Students on the Job 

J-6 Develop the Training Ability of On-the-Job Instructors 

J-7 Coordinate On-the-Job Instruction 

J-8 Evaluaf^Co-Op Students' On-the-Job Performance 

J-9 Prepare for Students' Related Instruction 

J- 10 Supervise, an Empioyer-Employee Appreciation Event 

RELATED PUBUCATIONS 

Student Guide toXlaIng Performance-Based Teacher Education 
Materials 

Resource Person Guide to Using Performance-^ased Teacher 

Education Materials 
Guide to the Implementation of Performance- Based Teacher Ed ucation 



For Information regarding availability and prlc«a of tttoM matarlala contact— 

AAVIM 

/ ^ American Association for Vbcatlonal Instructional Materials 

120 Engineering Center e Univsrsity orGleorgia e Athens, Georgia 30602 e (404) 542-2586 



